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THE DEVLLOPMENT OF READING COMPREMENSION IN FL TEACHING - COMBINING
KNOWL EDGE AND SKILL

Made)ine Lutjeharms (Vrije Universiteit Brussel)

1 Introductory remarks

After a period of stressing comunication and social relations
in FL teaching, which meant stressing oral proficiency, reading com-
prehensior. has again coms to the fore. Certainly, this is in some
part due to the frustrations arising from the communicative approach,
which leads to such phenomena as pidginization and fossilization as
Jearners are linguistically overstrained, or to oversimplified rorms
of communicatfon. In productive skills about 85% of errors seems to
depend on the level of FL proficiency (Esser 1984 : 151f.). In
reading, this perconnr might be far lower, 2s other factors like
reading comprehension in L1 or extratextua) knowledge will influence
the Yavel of comprehension. The fact that cummunication {s two-
sided, 1.e. that understanding alco plays a part in it, has often
been overlooked. Vet anothar reason why the receptive skills have
coms to the fore might ba the socioeconomic situation : the fact of
being better informed could be important in finding 3 job. New trends
in research precede the development of new methods. The already ex-
tensive literature on reading has increased enormously lately
(Pugh 1982 : 7 f.).

Reading and 11stening are seen not only as goals in themselves,
but in the “receptive method® also as the effective first stage of
l;agungo acquisition and learning in general (Schouten-van Parreren
1 + 22 1.). This method claims that exposure to the )anguage
helps to develop cognitive models of texical use and grammatical
structures - what we often call “linguistic feeling®. That reading
and 1istening are receptive and active skills is a conception now
largely accepted. Learners can react to the information, if neces-
sary in L1. Use of L1 is another new and useful trend in FL teaching.

1
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2 RPeading while listening

A highly discussed subject is the question of whether students
fn a resding comprehension course should listen to the text being
read aloud while they themselves are reading it. There are arguments
against this, Listening while reading could contribute to the wrong
fmpression that a text Fas always to bo read limearly and completely.
Nefther does ft fmprove reading speed, On the other hand, siient
reading is accospanted by speech muscle activity. “Whether this trace
of subvocal activity or inner speech ever complately disappears is
highly controversial® (Pugh 1978 : 26, cf. 25 ff.; Bennet 1975 : 45;
Desselmann et al, 1981 : 259). The more unfamiliar the language,
and, one might add, the word, the more throat activity there is.
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Tois is usefui, as 1t cupperts the processing of information. Reading
while listeaing develops fluency in foreign languages and might im-
prove reading comprehension (Leong 1994 : 43; Pugh 1978 : 21 1.3
Schouten-van Parreren 1983 : 26; cf. Leont'ev 1974 : 87, 103). For
memorization it 1s helpful to have more than one channel for the in-
formation; another 2 nt for combining reading and 1istening
(Desselmann et al. 1981 : 149). This does not mean that evary text
should be read aloud or always the whole text, but - especialiy at
the beginning of 2 reading course - texts, or parts of texts, can be
read aloud often, though in gereral only after . first quick silent
reading by the learmers. However, it has been argued that it wight

beginning (Nehr 1904 : 82 "dﬂ dactic ar for doing some
1istening while reading are that 2 student «ding course might
went to acquire other skills later and that v oty in method {s 2
strong sotiv tiomsl factor in 1tself.

3 dhat s reading?

What reading comprenens {on consists of is not very clear. The
basic mental procasses have not been explained. The Tom with
reading research is that the reading process cannot be studied direct-
1y. There is a lot of ressarch, which started mainly in Europe in the
\utmnmmmkocmmmwm in the USA in this
contury. Mearly all the research s about reading cosprehension in
Llﬂ-ﬂﬂitmmrwwwm Tevel. With inte-
rest in text linguistics this has now changed. The difficuities in
constructing theories about reading show that we have not yet come
very far. This gfﬂculty 1s WW m1ﬁlustrltd by the fact that

nLMa in class teo, if one student explaine to
or she arrives at comprehension of 2 certain pas-

. sage. An tmtin&w of resesrch into resding 1s given by
(1981 : 26

ln.).mwmuowbntfm

. da
the cognitive point of view, stressing informstion processing and

taxt structure. Ha leaves out the motor aspects of eye sovement and
subvocalization. These latter aspects are not important fcr FL
learning, of course, s Yong as we are concerned with languages with
the soms kind of writing. T psycholinguistic approach partly over-
Taps the cognitive , but pays move attention to syntactic
and semantic aspects, as well uumu\lmn\oofﬂn senses.
In the commumicative sppreach the sects! side of resding is stressed,
with interast being shoam in the reading goal, 1n motivation and in
the reader's axpactatiens and the auther's intentiens. ALY approaches
can be halpful for taachers.

4 Nesding & foreion Tanguage

Since we can't stady them separataly the question of whether
there are subskills in reading and, if 30, what they are has mot besh
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resolved (e.§. Pugh 1978 : 75 ff). For didactic purposes it might be
sensible to presume that there are subskills, for “whenever there is
some kind of structure in the learning material, verbal learning is
factlitated* smntsd\ 1970 : 427{. In FL tesching we are normally
dealing with learners who have already achieved a degree of profi-
ciency in the rndm skill 1tself. This means that a mumber of sub-
skills can be adopted for reading o Fi. "The mative longuage assumes
the role of a meta-mode) of 1a ftself, 1.e. of & set of ex-
ctations abodt Tiow any language is organized® (de Besugrande 1984 :
2). Ve can apply cognitive structures or veference frames like
scripts or schemes - sbstract concepts that giwe & model of the
world - when reading in the FL. Precesses of sctentific thinking, for
exnlo. are more or less { t of the lisguistic system and
"such textual cues as pa nization, definition and classi-
fication are simtlar in different Tanguages® (Ultim 1084 : 72). we
k.ow what a sentence or a word is. The reader takes Ms background
f experience with him, his *knoviedge of the werid®. Although there
can be differences in the culture of the FL, these ave only minor
red to the linguistic problems. But more thaa is L1, readine »
FL 13 a probles-solving process, the construction of Aypotheses .
nore important, when 1inguistic factors are not fully under ¢»  ol.
When reading » FL {1t 1s macessary to be able to use all the i.... -
sation provided by the text {n order to compensate fer the 1inguistic
ps. This meens that sing 1s 0 very fuportant skill. Affective
actors may play a different rois in readirg the FL than n L1. The
interest in the FL or fear of the difficulty of the will in-
fluence the acquisition of the skill.

task

It 1s _vident that it 1s in the language-based part of the
readi: ~ process that the new factors are to be frund. There it is
probat , batter to tilk of knowiedpe than of skills, altheugh the
two cannot, be s:.nud canpletaly. New words and have to be
recognized, which {mplies knowledge of lexis, logy and syntax.
But & large part of this knowl will have to function automatical-
1y, f.e. on the unconscious level. The difficulty 1ies mainly in the
surface text. Yaxt structure will be less of a problem, although dif-
ferencys in culture, e.g. in scientific tredition, deplay a role.

H

5 The role of guassing

The main skill for a rational development of reading comprehen-
sion n a FL 1s probably guessing, When teaching fievean ®e Dutch-

speaking students one starts to treim guessing it is so
evident, the languages being very close. will understand 2
i ST Tl a6 e BAL [ T
L : rate o $ - isen con=
siderably with t& Mlg of L1. The training of 1 guassing
where L1 doesn't help Is then the next stap. Van Parveren and

Schouten-van Parreren call this “the most specific skil) for foreign
m reading® (1981 . 236). This means that the use of as much

on as context - and former experience - can de, has to
be trained, as well as amalyzing word forms to usa 811 the information
contained in parts of the word. levegver, the. use of . pwssing is 2
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good strategy for voabulua.luming. as mental activity on the part
of the learner in finding neaning will {mprove retention. Help
from the teacher may be necessary though, since it {s very {mportant
to guess the right meaning, in order to prevest error mamorization
(Schouten-van Parveren, and van Parreven 1979 : 265 f.). Van Parreren
and Schouten-van Parruren give a survey of whers guessing Can Qo
wrong. Thay give a hierarchy of levels for the guessing : 1. syntac-
tic, 2. semantic (context and knowledge of the uorldl 3, lexical
#uord form, 0.¢. affixes or cognates), 4. stylistic foal : 238 1.).
his hiersrchy is useful for the taacher, who will have to start his
questioning from 3 given level according to the nature of the dif-
ficulty encourtered. Sometimes, but mot always, all levels may be
necessary. In this case the teacher could start with the question
swhat kind of word 1s 1t7° before guing on to “what {s the text, pa-
ragreph or sentence shout?®

Apart from a sumber of special vocabulary exercises, we work
with a lot of authestic reading material. Most frequest words will
be lsarmed incidentally, because they occur so often. The students
are ssked to mark difficult words clearly in the text, so that re-
vision is always in contaxt. Difficult words include not oaly de-
ceptive cor-uz. but also those where contrast 1s lacking becase
thay Yook famtlisr through their resemblance to other or to
parts of other words, etther in L1 or in the FL (Junbsz 1970 : 92 f.
and Lutjeharms 1981 : 38). Guessing skills, of course, are not oy
fmportant for vocabulary. The vesder needs them on the text level as
well. But guessing on both levels interacts. A m, hypothesis
about text content leads sasily to wrong decoding of vocabulery, and
an errer in word meaning often leads to a complete misunderstanding
of a passage or sometimes of a whole taxt, as the reader tries to
find coberence in the text. Part of the work of the teacher 11es in
making the loarmer comscious of guessing 3kills, since the learmer
will not always apply them sutomatically to the FL situatiom. Be-
sides, thay wil) enhance the pregeredmess to start reading » FL.

6 Contrastive method

The use of a contrastive sethod will in generz) improve resding
1oa. It means that the learners are made conscious of 81l
they elready know before hlvin' startad to learn the FL, but it al-
s0, of csurse, favelves en insistence on the special difficulties of
the urx: group. Pesitive transfer may be re Vinited, when com-
pari esenple Fimnish and Gorman, but another Fi. might be help-
ful, tn this case soms ence with Swedish ami inglish. The pos-
sibilities of transfer will alse depend on the text 3 in LSP
}uinl trensfor tril]l novmally be more important than in common
SAguape. ' '

7 Exercises

If the teaciing of resding is part of a course in overall
Tanguage proficiency, the appreach will be quite difforent frem ¢
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coursa where nmng 13 the only goal. In the case of 8 strict
reading course, some parts of grammer for instance will be left out,
whereas others will In treated differeatly. Before procesding to the
exercises it should be mentioned that we are here concerned not with
all text-based exercises, but only with those frtendsd to develop
FL reading comprehension. These can be classified as : l. onercises
preparing and accompanying the reading, 2. exarcises Tobal text
comprehension or extensive reading, 3. exercises om dou lod text
comprehension or intensive reading. This is a kind of hierarchy, as
one lonl will support the naxt one, but it does mot always mesn
that the exercises must be in a rigid ovder. vumw is Wportant.
Obviously, not all the exercises to be presented have been devised
by the author. The reader will certainly Imu uost of them aiready
and be uble to add other types. The intention is to shew what kind
of exercises proved to be useful in our uurim which consists
mainly of teaching LSP 0 university studets . Obviously, the main
reasons for adopting certain methods or uuﬂlh should be : first-
1y, the needs cnd motivation of the learners and, secendly,
motivation of the teacier and his/her belief in the -N

Before starting to work on any exercise or assignment, the
laarners should get clear imstructions about the ves and pro-
cedires. Insight into reading styles can be a aelp (on resding stylas
see Pugh 1978 : 52 £f.). It is important for uhumt they
are doing and w The 1sawning attitude and the 1evel st which in-
rormation 1s processed will changs according %0 the sssigment.

7.1 Exercises preparing and accompanying the reading

The btulk of these are wocabulary exercises. There are strong
mdicatim that most of the difficulties czoﬂom‘ in reading a
FL are lexical rether than symtactical, which doss ant hewever mean,
un ut the intarmediate lovel em s Mo rﬂ
(080dn 1984%: 68 rr.3 Ehatta 1984 2 61 f.). Tn rudinl
knos) nppnn to be 2 pndictor of reading
(Thorndike quoted by 978 : 77), Just as m mpmon for
the FL (Dec+ing 1982 : 162 ff.). Bxercises that ask Tearmers to ma-
nipulats words and to reflect on their structure and/or mia
be expected to iwprove re 1ing skills, since doing something with a
::rd resylts in more learming success than just trying to msmorize

7.1.1 Vocabulary exercises

7.1.1.1 The first vocabulary axercise is msant as an
the use of a dictionary. Vords are given in daclined and conjs ated
forms, or as derivations and compc-mds that are net In & dictiomry
in this form, verbs with separates prefines ott. The dictienary form
has to be found, often by gustsing, but {ndications succesful
guessing are given, e.9. how to ¢ M the infiritive of on ‘rreqular
verd, Dictionaries are used in class from timw to time, and for 2
1imited time at the examination. When smu ask for Whe meaning of
8 word while working with a text, w asked to give the dictiom-
ry-form of 1 and to ‘dentify the kind of word it is, e.g. & verd,
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on the basis of form and/or gosition in the santence.
7.1.1.2 For frequent difficult words and deceptive cognates trams-
formation and 1tion exercises and exercises filling in the gaps
bave been made. All examples are extracts from 1 r exercises.
« Transformation, c.z; for the modal verbs “sol) son” (“sollen”
is a daceptive cognate).
- Dte lnanu? hat das Zie) das Stadtverkehrssystem zu verbes-
Sern. Die Rnderung soll/muss ....
« Es 15t unbedingt notwendig, in Zukunft eine Uberforderumg zu
mition T which u:"«""m' fons have the tngt
- Recognition 3 or expressions have same B2
- mpdal verbs parephrases
1. lch muss diesen Auftrag durchflhren a. Ich habe die Absicht
2. 1ch darf diesen Auftreg durchflhren b. :amrtnum
r

ote..
otc.

- {nternationalisms ond ¢ifficult German wards or decaptive
cognates
a. Them 1. Verfahrea .
b, Faktum 2. Vorgam '
¢. Prozess 3. Tatsache
d. Yathede 4. Gegenstand

The puzzle aspect of these exavcises makes them very popular.
- Filling 1n the geps
First the meaning of a of words is explained, then a text
with for these follows. These taxts or seatences ave
usually mot autheatic, as they would be difficult to find. There
are for {astance exercises on the word group “Sffemtiich, offen,
sffenbar®, which are al) tive cognates, on the numerous
saanings of "Nirtschaft® and “wirtschaftiich®, or on the nouns
witk the prefix “Er-", whire lack of contrast comes into play.
Crosswerd puszles on difficult vecabulary are another kind of gap-
£211ing sxercise and arc certainly more popular. \
7.1.&.315” swarensss tasks have been constructed on werd form-
ation, to give tnsight :m umlzml ur:w and :atul om-
pounding. are ssant as 2 very o guessing. Mastery
of the precass of nominalization, affixation and compound word
formtion mmlou enormously 1n an efficient way. Such
exsrcises knowledge, ther.ay reducing the mamory load,
- coppound word formstion s
Wt werd is defined by what parephrase?
1. dor Tronspivthohliter 3. Behliter zum Transportieren
2. der Bohlltortransport  b. Transport in (von) Behlitern

3. der lontroliram c. Kontrolle eines Raumes
4. dis hamkestypile 4. A, in dam bontrolliert uird
- de7ivation 4
oercits on the meaning of cosmen affixes
. ::0 Nerstellumg Lnullu horstellbar die Merstallbarkait
. [ XX REE XN 200sss o000 .
s
. dis Wirts Mirten )
:‘o Wrwe (er)... cervens .
¢ Grlsse vevgrissern .,
“. ”1“ [AEEXKN] (C'l M”‘m I EEXY X )

to introduce adjective affixes : pick out opposits pairs :
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lebhaft leblos, tot, ruhig
lebend! lebensunfthig
lebens fhig ruhig

This kind of exercise 1s used also after 2 mdm assignment with

a text. A numbar of nouns and verbs are underlt in different ways;

the nouns have to be transformed into verds and vice versa. This can

be done onl{ after systematic derivation exercises. An easier exer-

cisa 13 %o look for a1) compounds or derivations with a certain item,

:'.o. ":::ﬂt‘ in 3 strike 1eaflet. The meaning of these words is then
scussed.

7.1.2 Exercises on grasmatical points

7.5.2.1 perception exercises
Complete beginmers are asked te look for inflectiona) indicators with
the help of declension tables. In 2 short text all visfble declined
forms have to be underlined. A discussion follows on what e.g. an
—er -~ onding can mean. This 1s done also with singular and plural
nouns, prepositions etc. Of course, here texts are needed with fre-

t and varied appearsnces of these endings or words.

.1.2.2. Transformition exercises on text segments, that are used

meinly for veinforcement.

-mummtunnbﬂinmu’mm“u

Text : “Dos Gohatmmnis Schwefzer Wirtschafts-
erfolges, darin sind s S8
?ﬁ!uﬁg. Ho't in deo
Tuﬂmmiu . (Die 2
1. Mozu Ll s tochaft dor Tarifparteien?

e
2. Mt wem sind sich die Gowerkscheften wettgohond efnig? (Ant-
wort nit dem bestimmten Artikel) -
3. bas ?ibt o zwischon don Tarifparteton? (Mntwort mit dem un-
bestimmten mthn !
A quick recognition of inflectiena® indicators 1s the learning goal
for these axercises, Although many inflectiona! indicators are re-
dundant, they may be important in some cases, ag. in soctal science
taxts, whore a sentence starting with an object Vs less rere than in
mturel science texts, These exercises clearly 1nvolve productive
skills, but this can be mmluﬁn' and 1t supports memorization and
automatizezion. Another grammatical exercise comsisting of questions
on 2 text is corstructed in such 2 way that 311 the amswers have to
be subordinate clauses. bl
= A different type of exsrcise consists of tramsfermation or con-
struction of nominalizations. The congtruction (¥ gt the same time
an exercise on the genitive attriduts. - 1o
Tmn:omﬁon of um":':“'z: o
rfors reining 2yhBrens.
—STFEIU das TSR Urforscht wnd trafntert,
Dte Aufraime von Gehrten. —p "
Construction of mominalizatiens '
Zah1108e Terwing werden revidiert.
—>»Die Revision/Revidierung TahTloser Terming.
Er Melt das erste 'mer-'niuiwdur ab, (Die
W ‘ B R haad
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This can also be done without & question sheet, just by underiining
in the text.

7.2 Reading cxercises and assigrments

A real reading exercise consists of work on the information
provided by a text. If L1 and the target language have little in
common, 1t might be necessary to start with very sasy, short texts,
1ike easy titles, lists etc. with lots of cognates, perhaps
with translations to mtch or with instructions to under!ine words
that are recognized.

7.2.1 Global taxt comprehension or extensive reading

7.2.1.1 To improve comprehension and informstion recall it can be
ll:.aﬂ u'snrt with : 'w‘umton':n:u:' mg frem W)&c:n;
sisting of “sppropriate, relevant and inclusive introductory meteris
which des for the { tion and retention &f new,
nore differantiated in tion® ( 1980 : 131). Theas can be
pictures, statistics or quastions hy the teacher. 1f suldact
matior belongs 0 an area the learmers ara familfar with, the ad-
vance zar say be reduced to a short introduction or imtreducto-
ry remark to concentrate the attention on the subject. A sagend step
s to mke use of the ability to ct, to make conjectures on the
possible contents of the taxt. This ability can be t and Im~
proved by guided questioning. It is cartainly ah essemtial factor in
effective ndin' (Friodmn and Rowls 1980 : 6 #f.). You cam start
*In nquspaper articlys often rather from the swbtitle),

from the title
from fntroductory or with a quick skimming. The {mpor-
tm%:surtiuuu:t"ﬁ a tent as 3 whole and " tng from

this globa) view has to be stressed. This is often called the

down procedurs. The predictions have te be very guided in the begin-

ning, as reading can be disturbed by false tioms, ltnq
the msaning of some important words that csy’t be

tn advance, in ovder not to overstrain the

On the hand they have to bs made cumscious of all

mmnmiummummt.ummunm

rience. '
The first Mu' t::rcn be to skim the text fer an sverall
impression. You con also ing reading styles, o.g. by starting
from a given reading goal, ke scanning for & word er 3 neme or
te Information, and switching over to Claser
1s a passage where the word occurs er the
nformstion might be found. It s eften useful to set time
these tasks. To test toxt comprehension 1t is nessesary
with beginners in the FL, as we don't went to use -
% “‘..'4‘.1&"’&?'1"22.‘““ itione 1n the FL. bapn |
agram, or witiple ce ons in . W
ast case we have a completely different and far more difficult
situation, because af lesk of context. Besides, to test
fom with the help of L1 is probably the most precise way
of doing 1t. Another reason for Using L1 15 that in long term memory
we often store the information without the mediating Tinguistic
materfal of the FL.

i}
3%
L

SR
3%z

:

§
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7.2.1.2 The classic, very ral questions on text contents are
useful from time to time. answers may be 1a L1, espectasly for

inners.
1.2.1.3 A good exercisa for global text comprehension is to identify
the different parts of the text structure. This axercise can be
quided by giving statements on these parts that have to be related
to the text or put iato the right order. Use of top-level structure

provided in the text { comprehension skills (Mayer, Brandt,
and Bluth 1980 : 96 ¢.). '

7.2.2 Exercises on datailed taxt comprehemsion or intensive reading.

After an extensive reading assignment the students cam be asked
to read the text rather quickly uad mark where they den’t understand,
f.6. words or structures that interfere with cqrdanon on the
sentence level. Thay have to learn that thay don't always have to
understand each word. On the other hand they sheuld be trained in
discovering what they don't understand without help. When working
with long tuts, exercises on intensive reading Can be mede for parts
of the taxt enly. The reading styles for detat taxt hension
will be raceptive and responsive; the assi are partly post-
reading ssercises. There are many possibilitias, which are often in-
spired by the text {tself, by its structure, contents, style or vo-
cabulary. Some examples follow.
1.2.2.1 Ask the learners to distinguish matn points from subsidiary
points by undariining all {mportant and new informetion and leaving
out details (often examples or explanetions), function words or
Phrases, redundancies etc. This is 8 good way to learn summarizing.
A variation on this is to search for words thet labe) isportant or
Sssential information, if you find o suitable taxt for the purpose.
1.2.2.2 Yocabulary questions to point out the importance of the con-
text in finding deceptive cognates ara useful. Intermal consistency
of the taxt 1s the only way to 1iscover then. To wt frequent
use of the dictionary, guessing with the holp of L1 (when it is
sensible) and context 1s trained.
1.2,2.3 Tax sentence structures are amalyzed, simply starting
from the main clause and from there reconstructing the sentence. vet
mm i not the mein problem. There are only & tew difficult points,

ch are éiscussed, each time appaar, For this purpose it is
useful ¢ number th; 1ines, Nf:oweom"'r taxt ’

1.2.2.4 Some texts are suited to the task of looking for certain
forms, words or contents, such as thess aPpressing uncertainty r 2
cartain point of view of the author. Other possth¥iities, especiaily
157 Seginmers, include looking for negetions er statements of place
or quantities etc. These exercises are uwainly moant to have the
learners reread the text seversl times with different adsi ts for
fixation of vocabulary or structures. A varfation en this is to give

the lsarmers pa reses of words or sqatences, for which have
0 11nd the. SutIvn oese in the text, ’ they

1.2.2.5 Questions on the coatents of the text cam als0 be used for
intensive reading. ihe Lnswers can once again be either in L1 or the
FL. Questions can be asked to reproduce text comtents, on the inten-
tions of the author, or to compare, to give persoma) reactions, to
classify the information in o diagram oc. On manipulative or dema-
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-Zeitung, revealing questions

gogic texts, such as those in "Bi d*
n discovering the manidulation by

guide the students 1
{nference. Sometimes students have to ask the questicns themselves.
t metter ara tho state-

7.2.2.6 A variant on tha questions on conten
text, whereby the learners have to decide whetaer thay

ments on the

are 1n 1ine with the text, different from 1t or extransous (o0 it.
Voutun ask tha learmers to mark the respective passiges in the
text.

7.2.2.7 Sentences from the text or from a suswary of the text can
be mixed wp. The learners have to find tne original order with the
halp of the text.

1.2.2.8 1fic anercises 1111 in missing wonds, @.9. on signal
words, 1ike conjunctions, are difficult to make, as it is not aasy
to find adequate texts. A solution to this probiem is to make quas-
tions on tha text ond provide the answer as well, leaving a gep for
the conjunctien. A tist of necessary conjunctions is given

hand. Other sugrcises on text cohesion nclude searching for all the

in which the sdbject of the taxt, vor exsmple, s expressed
(the neun or name 1tself, paraphrases, promouns etc.) or to find the
astacadents of prohouns. An interesting exarcise, devised by Kibler
(1900 ¢ 27), t3 2 text in which the s tax has hean changed se that
the contisuity has beea partly lest. text has to be made aharent

again.
:'»
lote ;
1 should like to thank &y colleague Frank Wintsr for resding
throush the English taxt. 0
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